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I. INTRODUCTION 

Dragons, What A Year Indeed!  On a dime, the Green Inspiration Academy (GIA) turned to the 

physical safety of students and staff and instituting technology as the new platform for education. 

In conjunction with school partners, local municipalities, and health departments GIA has been 

“oh so busy” working to provide educational and family stability during the (COVID-19) 

pandemic.  It has surely been something amazing to see! 

Since the last school year such, GIA has reinvented itself in some of the following ways: 

 Academics:  Remote and Hybrid Learning Plans were designed for students to learn at 

 home. Plans were also designed for some students to come to school under special 

 circumstances such as being a kindergartner; a struggling learner or a child with a 

 disability.    

 Technology:  EVERY CHILD has a laptop; EVERY CHILD/family has a mobile-

 hotspot or tablet with imbedded internet service.   

 Food Services: EVERY CHILD as well as other family members can receive free “grab 

and go” meals for breakfast, lunch and dinner.  

  

 Sanitized Facilities:  We have studied and trained under CDC guidelines. We provide 

 deeper  cleanings of our buildings; regular disinfectant/ fogging of all areas; temperature 

 checks  and social distanced classrooms.  

 

Increased Parent Communication: Frequent updates to our families and staff on the 

school websites, emails, text messaging, and monthly Zoom meetings.  

 

Wellness:  We provide daily access to licensed social workers, therapist and mentors for 

our students and families.  Students in very small groups can still come into the building 

for “Brain-Breaks”: an afternoon of art-therapy, open gym  or  just to talk!  We work closely 

with Children Services and closely with the surrounding daycares where our children 

attend during remote learning.   
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These are just a few of the critical areas in which GIA has changed at the time of this Annual 

Report. We have also changed as a TEAM.  The GIA’s staff has witnessed the need for greater 

social-emotional and cultural sensitivity in education. In the after-math of George Floyd and 

during this pandemic- our ideals aren’t quite the same. Nowadays, we just want GIA to simply be 

a place of safety, nutrition, love, learning and so much more. We will continue to “grow” in our 

understanding of how to best support our children and families.  But, don’t be mistaken, we have 

some the best educators, administrators and staff in the business! Accordingly, the following 

Annual Report dives deeper into what GIA does best: adding value and measurable growth for 

EVERY CHILD.  WE GOT THIS! 

 April Hart, Executive Director.  Belinda Stephens, Administrator. 
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II.  Annual Reports:  

 

1.  GENERAL SCHOOL INFORMATION 

 
 

1. General School Information 

Name of School THE GREEN INSPIRATION ACADEMY 

Year School Opened 1998- FKA/ Hope Academy Chapelside 

Charter Renewal Date JUNE 2020 

Grade Level(s) K-8 

School Address(es) 

4901 GALAXY PARKWAY WARRENSVILLE HTS, OHIO 

AND 4265 NORTHFIELD RD 

HIGHLAND HILLS, OHIO 44128 

School Website Address WWW.GREENINSPIRATIONACADEMY.COM 

Name of School Leader BELINDA STEPHENS  

School Leader’s Phone Number (216) 378-9573 

School Leader’s E-mail BSTEPHENS 13@GREEN-IA.COM 

Name of Board President ANTOINE WILLIAMS 

Board President’s Phone Number (216) 378-9573 

Name of Sponsor/Local Education 

Agency 
ST. ALOYSIUS- Charter School Specialist 

 

2.  2019 SCHOOL ENROLLMENT; DEMOGRAPHICS; ATTENDANCE. 

 

Grade Level  Maximum 

Enrollment at 

Charter School 

2019:  
K 20 

Grade 1 22 

Grade 2 24 

Grade 3 32 

Grade 4 39 

Grade 5 41 

Grade 6 30 

Grade 7 35 

Grade 8 27 

Total:  270 

         Attendance: 90% 

 
DEMOGRAPHICS:                          
African American: 98%   Caucasian: 0%  Hispanic:  0%  Multi Racial: 2% 
Students with Disabilities: 16%     
Economically Disadvantaged: 93.4% 
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3.  EDUCATIONAL PROGRAM AND ACCOUNTABILITY 
 
3.1 Mission and Vision 
The Green Inspiration Academy (“GIA”) mission is to develop environmentally aware students 
who achieve literacy, mathematical excellence, technology and analytical thinking by 
understanding and appreciating how the environment operates by these same principals.   
 
It is the intent of our Governing Authority to increase grade level mastery in reading and math 
and to provide green enrichment program for students and for the purpose of promoting literacy 
in addition to a healthy  and sustainable (‘’green” )environment for all students.     
 
The vision of the Governing Authority is to help increase student literacy to at least 85 percent in 
reading and math and to provide value-added growth within one year for all students enrolling 
at the School.  The Governing Authority further envisions a school where healthy lifestyles are 
taught and promoted as part of the schools learning environment.  
 
 
3.2.  Academic Performance and Curriculum  
Although we do not have report card ratings from 2019 (due to COVID-19), GIA holds the ODE 
school report card status of “Independent, “ which means that we are not considered to be in 

academic distress. On the last Report card in 2018 the School received the following ratings: 
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Green Inspiration Academy Report Card Table 

Overall School Grade 2018-19  C  

Achievement NR     

Gap Closing 2018-19  B 

Progress 2018-19  B 

Graduation Rate  

Improving At-Risk K-3 Readers 2018-19  B 

 
Our curriculum is centered around achieving value-added growth and mastery of course work at 
grade level.  We blend learning strategies with healthy living (green) standards and a strong focus 
on social emotional well-being. Student gains are largely attributed to our positive behavior 
interventions and strong character education embedded into the curriculum. 
 
Learning standards are taught under Ohio’s Academic Content Standards in English, Math, 
Science and Social Studies (with an emphasis on history and geography).  Ohio’s Academic 
Content Standards are followed at each grade level.  We strive for each student to achieve grade 
level mastery in  the following areas:  
 
1. Reading- Foundational Skills;  
2. Standards for Literature;  
3. Writing Standards;  
4. English language knowledge and vocabulary acquisition;  
5. Social Studies- in accordance to the revised Ohio Learning Standards;  
6. Math- in accordance to the revised Ohio Learning Standards;  

7. Science-  with all students being taught, Earth, Life and Physical Science.   
 
Overall, GIA’s curriculum focuses on the “spark,”  that moment when literary, mathematic and 
scientific inquiry is seen in each student. 

3.3 Goals to Close the Achievement Gap: 
 
In 2019 our school-wide improvement plan focused greatly on how to interpret student data.  
The  2018 AIR test issued by the Ohio Department of Education, identified GIA students who were 
"at risk;" "not on track;" or "below proficient."  As a result of those scores, our focus has been to 
gain an earlier detection of learning deficiencies. Thus, we comprise data yearlong and spend our 
spring and fall addressing the learning trends of students who evidence limited or basic skills on 
the AIR test as well as student results from classroom work; in-school assessments, test and 
quizzes. 
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What we discovered, from our data is that many students suffered from lack of basic phonemic 
awareness, vocabulary and basic math skills such as addition, subtraction, multiplication and 
division. Without reinforcement of the basics, the achievement gap can quickly grow from grade 
to grade.  Thus in 2019 and in 2020, GIA  implemented targeted intervention strategies, designed 
to address specific learning deficiencies in the general student population and for students with 
significant disabilities.  Here is our approach between 2019 and 2021:  

 

A. Data, Data, Data.    

Our School Improvement team compares the OHIO AIR test to our own in-school tests, quizzes 

and other assessments (‘local assessments”). Our focus is to ensure that our learning methods 

are closely aligned to the same goals of  the Ohio Department of Education.  We start by the 

professional development of staff in the area of data. Our teachers train and collaborate on 

interpreting and “unpacking” data.  Professional development also consists targeted lesson 

planning; differentiation; gap closing; attendance; parent involvement; demographic needs; 

special education proficiency; and gap reducing per subgroup.  Behavior data is also studied in 

professional development. Wellness studies and bullying and harassment data also help our staff 

to understand the importance of student culture in connection with learning impediments. 

 

GIA also relies heavily on the assistance of a Data Coach to assist in running comparisons to 

measure proficiency and student growth.  Weekly and monthly meetings are held by teacher-

based teams to compare success and to note "what works”  for each student’s learning style.  We 

group our student data needs in the following cohorts: 

 

B. Data to Drive K-3 Literacy:   

GIA studies the number of kindergarten - third grade readers on track to be proficient in English 

Language Arts by the end of 3rd grade.  In Kindergarten, the results of the kindergarten readiness 

test (the “KRA) give us data needed to appropriately group students and to create smaller 

learning groups.   In First -Third grade, we review the number of students that are “on track” to 

proficiency and place many third graders on reading improvement plans (“RIMPS”). These 

individual plans are designed to help third graders master third grade reading standards.  

 

C. Data: Students with Disabilities:  

GIA is always concerned about proficiency rates for Student with Disabilities, (SWD's). In 2018 we 
developed an improved strategic plan, based on corrective action needed to improve SWD 
proficiency on the state report card. To do this, GIA  increased intervention hours beyond the IEP 
stated hours and increased our time with students to specifically address functional reading 
deficiencies .   
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During the Pandemic, GIA rises to the challenge of  providing “in-school” teaching hours with 
student Intervention Specialists.  We know that SWD students don’t always do well in the remote 
learning environments. So, we use this difficult time to our advantage, by allowing increased time 
for SWD’s student to meet with their teachers at the school.  With all other students being 
remote, all eyes are on the  SWD’s!  There is more time to focus on basic reading skills inclusive 
of increased drills in vocabulary and phonetic awareness at the student’s personal mastery level.  
In math, SWD’s have specific targeted goals included in the IEP to address functional math 
deficiencies such as  number recognition, time, operation, money measurement ect. Also, during 
the pandemic, Students with Disabilities receive carefully chosen, remedial, project-based 
assignments on remote learning days when they are at home.   

GIA has also improved upon its early identification of disabilities (including  ADD, ED, SLP, OD and 

ODD) through "pre-screening" services beginning in kindergarten. Identifying and providing 

earlier detection of learning weaknesses, provides students with earlier eligibility for remedial 

and special education services.  

 

D. Data:  General Student Population:    

Our focus is to stay on top of student data trends so that we can address deficiencies in all 

subgroups of the general population. While not exhaustive, the list below shows some of the 

conclusions from our assessment data.  At a minimum, the following deficiencies are noted for 

GIA students: 

 1. Reading Deficiencies: 

 a. Poor vocabulary skills.  

 b. Lack of ability to decode words; Lack of Language Skills. 

 c. Overall weak language skills in all grades.  

 d. Little or no Sight words recognition, phonemic awareness, decoding strategies. 

 e. Children identified late with no prior schooling until kindergarten. 

 f. Low memory functions; struggling to memorize basic phonics/math concept. 

 lack the ability to decode words and that there are gaps in overall language skills.  

 

 2. Math Deficiencies: 

 a.   Our research and data shows that many students lack fundamental math skills such as 

 fact memorization; adding and subtracting and division.  

 b. Many students struggle with identifying patterns, extending, correcting, and create patterns. 

 c.  Problem solving.   
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3.4  GIA’s 2020-21 Academic Goals:   

 A. 2020-21 Hybrid and Remote Learning Goals: 
 Knowing where our student learning deficiencies lie allows GIA  to forge ahead with 
 increasing proficiency. While this has certainly been challenging since March of 2020, 
 we believe our staff has been properly trained to meet the challenge.  Thus, our goals 
 academic goals remain steadfast as follows:  

   1.  Greater proficiency of Students with Disabilities.  

  2)  Closing the Gap for basic deficiencies in reading and math skills across all  

  subgroups of students. 

 
In 2019 GIA focused on very “specific learning strategies” to achieve our student goals. While 
not exhaustive, here is a snapshot of many of our  action steps and specific learning strategies:  

 B. Targeted Reading Intervention Action Steps: 

  Our methods of instruction are aligned to the Simple Views of Reading. The Simple 
 View of Reading is a formula demonstrating the widely accepted view that reading has 
 two basic components: word recognition (decoding) and language comprehension. 
 Research studies show that a student’s reading comprehension score can be predicted if 
 decoding skills and language comprehension abilities are known. 1which include 

 

1 The Simple View of Reading (1990) 

Hoover and Gough (1990) first showed the validity of the Simple View formula. Their study involved more than 250 
students. They used multiple assessments to measure students’ development in cognition, language, and reading. 
Students were assessed annually from 1978–1985. They were followed from either the beginning of kindergarten or 
the beginning of first grade through second, third, or fourth grades. (Some attrition of students occurred during the 
study.) 

Language Deficits in Poor Comprehenders: A Case for the Simple View of Reading (2006) 

A more recent study that supports the Simple View was conducted with 8th graders (Catts, Adlof, & Weismer, 2006). 
Three groups of students were studied: (1) poor comprehenders (57 students with poor reading comprehension and 
normal word recognition); (2) poor decoders (27 students with poor word recognition and normal reading 
comprehension; and (3) typical readers (98 students with normal word recognition and reading comprehension). 

This study shows that the Simple View provides an effective classification system to aid intervention for poor readers. 
The Simple View formula predicts that students who have poor reading comprehension and strong decoding skills 
will have poor general language skills. 

As predicted, the students with poor comprehension and normal word recognition uniformly had lower language 
abilities than the other two groups. They had identifiable deficits in language comprehension and normal abilities in 
phonological processing. Poor decoders with normal reading comprehension had an almost opposite profile. They 
generally scored well on tests of oral language comprehension but poorly on tests of phonological processing. 
(Interestingly, this study also supports the view that poor decoding is correlated with a phonological deficit.) 
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 increased teaching in the area of phonemic awareness; phonics, vocabulary, fluency and 
 comprehension.  Accordingly, GIA took action to:  
 

 1) Increase block time for sight word recognition, phonemic awareness, decoding 

 strategies; learning to underline/highlight answers in the text for comprehension; create 

 multiple learning opportunities (tactile, visual, audio, etc.).  

 2) Implement of the Hagerty for Phonemic Awareness Curriculum.  

 3) Implement Wilson Reading Program for Students with Disabilities 

 4.  Increase Phonics Fundamentals. 

 5) Provide Direct Instruction in explicit Vocabulary. 

          6)  Targeted Reading Strategies for K-3 are as follows:  

 
 a. Teach students to decode words, analyze word parts, and write and recognize words. 
 Specifically: i) Teach students to blend letter sounds and sound–spelling patterns from left to 
 right within a word to produce a recognizable pronunciation; ii) instruct students in 
 common sound–spelling patterns. iii) Teach students to recognize common word parts.  iv). 
 Have students read decodable words in isolation and in text.   
 
 b. Develop awareness of the segments of sounds in speech and how they link to letters-
 Specifically, this teaches students to recognize and manipulate segments of sound in speech and 
 teaches students letter–sound relations.   
 
 c. Explicit Instruction, teach students academic language skills, including the use of 
 inferential and narrative language, and vocabulary knowledge. Specifically, engage 
 students in conversations that support the use and comprehension of inferential 
 language.  
 
 d. Ensure that each student reads connected text every day to support reading accuracy, 
 fluency, and comprehension. Specifically: i). As students read orally, model strategies, 
 scaffold, and provide feedback to support accurate and efficient word identification. ii).  Teach 
 students to self-monitor their understanding of the text and to self-correct word-reading errors. 
 iii). Provide opportunities for oral reading practice with feedback to develop fluent and accurate 
 reading with expression.  
 
 7. Targeted Reading Strategies for GRADES 4-8: 
 
 a). Teach a set of academic vocabulary words intensively across several days using a variety of 
 instructional activities. Specifically:  i). Choose a brief, engaging piece of  informational 
 text that includes academic vocabulary as a platform for intensive academic vocabulary 
 instruction. ii). Choose a small set of academic vocabulary for in- depth instruction. iii). Teach 
 academic vocabulary in depth using multiple modalities (writing, speaking, listening. iv). Teach 
 word-learning strategies to help students independently figure out the meaning of words.   
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 b. Integrate oral and written English language instruction into content-area teaching.  
 Specifically: i) strategically use instructional tools—such as short videos, visuals, and graphic 
 organizers—to anchor instruction and help students make sense of content. ii). Explicitly teach 
 the content-specific academic vocabulary, as well as the general academic vocabulary that 
 supports it, during content-area instruction.  
 
 c).  Provide daily opportunities for students to talk about content in pairs or small groups. 
 
 d. Provide writing opportunities to extend student learning and understanding of the content 
 material.  
 
 e). Provide regular, structured opportunities to develop written language skills.  Specifically: i) . 
 Provide writing assignments that are anchored in content and focused on developing academic 
 language as well as writing skills. ii) . For all writing assignments, provide language-based supports 
 to facilitate students’ entry into, and continued  development of, writing. iii) . Use small groups or 
 pairs to provide opportunities for students to work and talk together on varied aspects of writing. 
 iv). Assess student writing periodically to identify instructional needs and provide positive, 
 constructive feedback in response.     
 
 f. Provide small-group instructional intervention to students struggling in areas of literacy 
 and English language development. Specifically: i). Use available assessment information 
 to identify students who demonstrate persistent struggles with aspects of language and  literacy 
 development. ii). Design the content of small-group instruction to target student identified needs. 
 iii). Provide additional instruction in small groups consisting of three to five students  struggling 
 with language and literacy.  
 
 h. Provide scaffolded instruction that includes frequent opportunities for students to practice and 
 review newly learned skills and concepts in various contexts over several lessons to ensure 
 retention.   
 
 C. Targeted Math Intervention Action Steps: 

 We believe that our teachers must consider their unit goals and their students’ 

 background and interest when preparing math and problem-solving lessons. Thus, GIA 

 has taken action to:  

  
 1. Use more introductory activities, observations, and assessments to determine  each 
 child’s existing math knowledge, or the level of understanding or skill the student 
 has reached on a developmental progression.  
 
 2. Assess, record, and monitor each child’s progress weekly so that instructional goals and 
 methods can be  tailored to each child’s needs.   

 3. Incorporate problem-solving activities into daily instruction, instead of  saving them 

 for independent seatwork or homework.  
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 4. Increase schema-based instruction.  According to research, this one of the most 

 effective ways to help students solve word problems is to teach them to identify word 

 problem types. According to research, this practice is especially helpful for students 

 who struggle with math.2 

 

 4.  Targeted Math Strategies for K-3:  

  a. Establish number and operations as a foundational content area for math learning. 

 b. Teaching other early math content areas—specifically geometry, patterns, measurement, 

 and data analysis.  

 c.  Encourage students to look for and identify patterns, and then teach them to extend,  correct, 
 and create patterns.  
 
 d. Promote student understanding of measurement by teaching them to make direct 
 comparisons and to use both informal or nonstandard (e.g., the child’s hand or foot) and 
 formal or standard (e.g., a ruler) units and tools.  
 
 e. Help children to collect and organize information, and then teach them to represent that 
 information graphically.   
 
 2.  Targeted Math Strategies for K-8 (school-wide) are as follows:  

 a. Use of more instruction in visual representations, such as tables, graphs, and diagrams 

 in order to help students focus on what is central to many mathematical problems: the 

 relationship between quantities.  

  
 b. Use games to teach math concepts and skills and to give children practice in applying 
 them.  
  
 c. Assist students in monitoring and reflecting on the problem-solving process. i). Provide 
 students with a list of prompts to help them monitor and reflect during the problem- 
 solving process. ii). Model how to monitor and reflect on the problem-solving process. iii). 
 Use student thinking about a problem to develop students’ ability to monitor and reflect.  
 
 d. Teach students how to use visual representations  
 
 d. Expose students to multiple problem-solving strategies. Provide instruction in multiple 
 strategies. 

 
2 Fede, J. L., Pierce, M. E., Matthews, W. J. (2013). The effects of computer-assisted, schema-
based instruction intervention on word problem-solving skills of low-performing fifth grade students. 
Journal of Special Education Technology, 28, 9–21. And, Butler, F. M., Miller, S. P., Crehan, K., 
Babbitt, B., Pierce, T. (2003). Fraction instruction for students with mathematics disabilities: 
Comparing two teaching sequences. Learning Disabilities Research & Practice, 18 
 

https://journals.sagepub.com/doi/abs/10.1177/0014402915625062?journalCode=ecxc
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 e. Provide opportunities for students to compare multiple strategies in worked examples. 
  
 f. Ask students to generate and share multiple strategies for solving a problem.  
 

 d. Increased use of flash cards and memorization building.  

 
 e. Teach number and operations using a developmental progression.  
 
 f. Provide opportunities for children to practice recognizing the total number 
 of objects in small collections (one to three items) and labeling them with a number word 
 without needing to count them.  
 

D.   Continued Assessment and Monitoring of Student Data: 

GIA remains focused on using student data to better understand how our students learn. We rely 
on our student assessment tool known as “iReady, “ to give us weekly snapshots of student skill 
mastery.  iReady is an online assessment and instructional program that helps teachers provide 
all students a path to proficiency and growth in reading and mathematics.   
 
The  child that attends GIA, knows how to log onto iReady from home and how to work on online 
lessons! The i-Ready Diagnostic is an adaptive assessment that adjusts its questions to suit the 
student’s needs. Each item the student sees is individualized based on their answer to the 
previous question. In iReady, a series of correct answers will result in slightly harder questions, 
while a series of incorrect answers will yield slightly easier questions. During our remote periods, 
we rely heavily on the iReady data to determine how best to support our student learning 
needs.  It also allows us to track our student completion of assignments! Lessons are based on 
individual skill levels, so our students learn at a pace that is just right for them.  
 

3.5  GIA’S CONTINUED COMMITMENT TO ACADEMIC IMPROVEMENT AND STUDENT 

WELLNESS 

GIA is committed to charting and using data to identify academic strengths and weakness and to 

drive instruction by choosing appropriate curricular and assessment tools.    

In 2020, we will continue our school improvement process and will closely monitor the 

effectiveness of  classroom learning strategies.  The socio-economic challenges and the physical 

challenges GIA has faced in 2019 and into 2020 have been difficult. But on our bright side, our 

teachers report better engagement in grades 5-8, who seem to fully enjoy and participate in 

remote learning classes. 
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4.  SCHOOL STAFF 

GIA is staffed with a strong group of administrators, teachers, intervention ppecialists and 

paraprofessionals.  They are experienced and have taught for many years. They enjoy close 

relationships with the students. We are proud of our retention rate and enjoy when students are 

now graduating from high school and returning to see their old teachers.  When new staff comes 

to Green, they are quickly mentored and guided in local professional development.  

We are very proud of our teachers and they are ready for the  “new-normal” in the 2020 - 2021 
school year. They are indeed prepared to give GIA students a high-quality education. As a Title I 
school, we must meet federal rules related to teacher qualifications as defined in No Child Left 
Behind now ESSA (Every Student Succeeds Act). These rules allow you to learn more about your 
child’s teachers’ training and credentials. We are happy to provide this information. At any time, 
the public may ask: 

 

• Whether the student’s teacher has met State qualification and licensing criteria for the 
grade levels and subject areas in which the teacher provides instruction; 

• Whether the student’s teacher is teaching under emergency or other provisional 
status through which State qualification or licensing criteria have been waived; 

• Whether the student’s teacher is teaching in the field of discipline of the certification 
of the teacher; and  

• Whether the child is provided services by paraprofessionals and, if so, their 
qualifications. 

 
While 4 of GIA’s 15 member staff are not considered HQT in 20-21, these 4 teachers are our 
exceptions to the rule due to their significant classroom experience and major success in raising 
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achievement scores. Our commitment includes making sure that all of our teachers and 
paraprofessionals are highly skilled no matter what their designation.  Families are sent regular 
updates regarding teacher assignments and paraprofessional assistance.   
 
5.  FINANCIAL PERFORMANCE AND SUSTAINABILITY: 
GIA was faced with growing financial concerns  in FY19-20.  This was due to the absorption of a 
new facility in 2018 and low enrollment at the new facility.  GIA is recovering from this windfall 
and has made tremendous efforts to reduce debts. Substantial reductions are noted as follows: 

1.  As of  September 2020, no expenditures exceeded revenues.  
2.  No additional funding/borrowing has taken place. 
3.  Decreased Small Vendor Debt:  There has been an 90% reduction in outstanding debt to small 
vendors.  
4.  Decreased Rent Expenditures:  Galaxy Lease Amendment: $13,400 to $8,400 effective 
September 1, 2020. Mt. Zion Lease Amendment $17,500 to $10,000 per month effective July 
1,2020.  The Mt. Zion School building lease ends on June 30, 2021 and will not be renewed.  Note:  
Rent reductions at both school facilities have reduced the  FY21 monthly budget in the amount 
of  $12,000 per month. 
5. Decreased Staff- In order to compensate for the loss of FTE’s, school staffing was reduced from 
$1,056,922.80 to  $844,220.76 .  
6. Reduced Debt on Charter School Capitol Loan- In July 2020,  the school began repayment of 
the Charter School Capitol Loan in the amount of $6,319,17 each month. This will reduce the 
outstanding loan amount by $74,344.00 in FY 21.  
7- For additional information and attached as appendices to this report are: The school’s audited 
FY2019 report on financial statement and the FY2020 approved school budget.  We are proud to 
say we are that this years’ revenue does not exceed expenses! 
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6.0  BOARD PERFORMANCE AND STEWARDSHIP 
 

6.1.  Board Member Information and Notice of Meetings: 
 
Board Members meet on the fourth Thursday of every month. During the pandemic, they meet 
via Zoom. These meetings are posted on the school’s website at 
www.greeninspirationacademy.com  The Governing Authority Members (board members) for  
the 2020-21 school year are as follows:  

http://www.greeninspirationacademy.com/
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1. Antoine Williams- President 
2. Mellissa Hall 
3. Britton Hill 
4. Sherri Jones 
5. Erica-Bunkley Stewart- Secretary 
6. Tonya Perkins-Stoudemire 
7. Curtis Orr- Vice President 
 

 

6.2.   

6.2.  Board Compliance 

Board of Trustee Compliance Response 

Number of board members required per charter. 5 

Date of most recent board election. October 27, 2020 

Link to website where meeting dates, agendas, 

and minutes are published 

www.greeninspirationacademy.com 

Number and name of active committees. 2: Finance and Education Committee 

 

6.2.1 Board Compliance:  
Each Year the GIA Board Completes Sunshine Training as required by the Auditor of State. Each 
Board member signs Disclosure Statements regarding Conflict of Interest.  
 

7.1 Discrimination Statement:  
Green Inspiration Academy does not discriminate on the basis of race, color, religion, national origin, ethnicity, 
sexual orientation, sex, age, or disability in admission to its programs, services, or activities, in access to them, 
in treatment of individuals, or in any aspect of their operations. The District provides equal access to the Boy 
Scouts and other designated youth groups pursuant to the Boy Scouts of America Equal Access Act. The lack of 
English language skills shall not be a barrier to admission or participation in the District’s activities and 
programs. Green Inspiration Academy also does not discriminate in its hiring or employment practices. This 
notice is provided as required by Title VI of the Civil Rights Act of 1964, Section 504 of the Rehabilitation Act of 
1973, Title IX of the Education Amendments of 1972, the Age Discrimination Act of 1975, and the Americans 
with Disabilities Act of 1990. Questions, complaints, or requests for additional information regarding these 
laws may be forwarded to the designated compliance coordinator(s) at 4665 Northfield Road or at the phone 
number or email listed below. 

As to issues regarding disability discrimination: 
Director of Special Education 
Section 504/ADA Coordinator  
Ray Huang 
Phone: 216- 378-9573; rhuang13@green-ia.com  
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As to issues regarding Sexual Harassment: 
April N, Hart, JD.  
Executive Director, Title IX Coordinator 
Phone: 216-965-1284; ahart13@green-ia.com 

As to issues regarding any other type of discrimination: 
Belinda Stephens 
Administrator, School Hearing & Compliance Officer 
Phone: 216-378-9573; bstephens13@green-ia.com  
 
 

☐SPONSOR STATEMENT 
St. Aloysius, as the sponsor of this school, is legally mandated to provide oversight, monitoring, and technical 
assistance. As part of the monitoring process, the performance of the school on each of the required Ohio 
School Report Card components is assessed and evaluated. Additionally, St. Aloysius has a regular presence at 
school board meetings where student performance indicators such as attendance, behavior, and academic 
achievement are tracked and financial and organizational issues that impact student success are reviewed and 
discussed.  Keys to oversight, monitoring, and support is St. Aloysius's review of the school's Ohio Improvement 
Process (OIP) plan development and implementation.  As a result of our thorough oversight and monitoring, 
St. Aloysius has determined that this school is  substantially compliant with the rules and regulations governing 
community schools.  
 
 All community school sponsors are required to submit a written report of the evaluation results of the school’s 
academic (State prescribed academic data not available for SY2020),financial and organizational performance, 
as well as the school’s legal compliance, to the Ohio Department of Education. This report must be made 
available to parents of students enrolled in the community school by November 30th of each year (OAC 3301-
102-05 (A) (3)).  An Annual Report regarding the performance of this school and other schools under the 
sponsorship of St. Aloysius will be posted on our website www.charterschoolspec.com no later than November 
30, 2020.  Parents are urged to review this report, in addition to other monitoring and evaluation reports 
available through the school or the sponsor for a full understanding of the school’s performance. 
Parents are urged to review this report, in addition to other monitoring and evaluation reports 
available through the school or the sponsor for a full understanding of the school’s performance. 

 
THANK YOU TO OUR PARENTS AND FAMILIES! 
You are responsible for student success!  GIA has achieved a large measure of success due to the 

strong commitment of our parents and families. The have worked hard to keep “learning” and 

classroom lessons a focal student focal point and priority! We commend them and are lucky to 

have such a great relationship.  

For School Updates and Events: Please Visit the Green Inspiration Website at 
www.greeninspiration.com or visit us on Facebook.  
 

 

 

http://www.charterschoolspec.com/
http://www.greeninspiration.com/
https://photos.google.com/sharing
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